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Abstrak

Penelitian ini bertujuan untuk menganalisis pengaruh model pembelajaran
Jelaskan, Lakukan, Evaluasi (JLE) terhadap keterampilan berpikir kritis
peserta didik pada mata pelajaran Pendidikan Agama Islam di MA Al-
Ishlahiyah Binjai. Penelitian menggunakan pendekatan kuantitatif dengan
metode quasi experiment dan desain one group pretest-posttest. Populasi
sekaligus sampel penelitian berjumlah 30 peserta didik yang ditentukan
melalui teknik total sampling. Instrumen penelitian berupa tes
keterampilan berpikir kritis yang dianalisis menggunakan statistik
deskriptif dan inferensial melalui uji t berpasangan. Hasil penelitian
menunjukkan adanya peningkatan nilai rata-rata dari 62,40 pada pretest
menjadi 78,90 pada posttest dengan selisih 16,50 poin. Hasil uji t
menunjukkan nilai signifikansi 0,000 (p < 0,05), yang menandakan adanya
pengaruh signifikan model JLE terhadap keterampilan berpikir kritis
peserta didik. Kebaruan (novelty) penelitian ini terletak pada penerapan
model Jelaskan, Lakukan, Evaluasi secara sistematis dalam pembelajaran
PAI untuk mengembangkan keterampilan berpikir kritis, yang masih
jarang dikaji secara kuantitatif di lingkungan madrasah aliyah.

Kata Kunci: Model Jelaskan Lakukan Evaluasi, Berpikir Kritis, Pembelajaran
PAI, Madrasah Aliyah, Model Pembelajaran

Abstract
This study aims to analyze the effect of the Explain, Do, Evaluate (EDE)
learning model on students’ critical thinking skills in Islamic Education at
MA Al-Ishlahiyah Binjai. The research employed a quantitative approach
using a quasi-experimental method with a one-group pretest-posttest
design. The population and sample consisted of 30 students selected
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through total sampling. Data were collected using a critical thinking skills
test and analyzed through descriptive and inferential statistics using a
paired sample t-test. The results indicated an increase in the mean score
from 62.40 in the pretest to 78.90 in the posttest, with a mean difference of
16.50 points. The t-test results showed a significance value of 0.000 (p <
0.05), indicating a significant effect of the EDE learning model on students’
critical thinking skills. The novelty of this study lies in the systematic
application of the Explain, Do, Evaluate model in Islamic Education
learning to enhance critical thinking skills, which has been rarely examined
quantitatively in senior Islamic secondary schools.

Keywords: Explain Do Evaluate Model, Critical Thinking Skills, Islamic
Education Learning, Islamic Senior High School, Learning Model

INTRODUCTION

Islamic Religious Education (PAI) has a fundamental role in shaping
students who not only possess normative religious understanding but are
also able to internalize Islamic values through critical and rational thinking
processes (At & Saw, 2022). In the context of secondary education,
particularly in Madrasah Aliyah, PAI learning is expected to develop
students’ ability to analyze life phenomena based on Islamic teachings,
rather than merely receiving information passively (Akbar et al., 2025).
However, the reality of PAI learning still shows the dominance of
conventional teacher-centered methods, causing students to be less active
and less critical in the learning process. This condition is also found at MA
Al-Ishlahiyah Binjai, where students’ critical thinking skills have not yet
developed optimally. Therefore, innovation in learning models is needed to
integrate conceptual understanding, real practice, and reflective evaluation
in order to improve the overall quality of PAI learning (Sahrul & Agustina,
2025).

A number of previous studies indicate that the implementation of
active learning models has a significant effect on improving students’
critical thinking skills. Ennis states that critical thinking includes the ability
to analyze, evaluate, and draw conclusions logically and systematically
(Syaputra et al., 2023). Facione’s research also emphasizes that learning
involving stages of concept explanation, direct application, and evaluation
of learning outcomes can enhance higher-order thinking skills (Nargis et al.,
2021). In the context of PAI learning, several studies show that learning
models combining material understanding with practical activities and
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reflection can help students connect Islamic values with real-life situations.
The Explain, Do, Evaluate (JLE) model aligns with the constructivist
approach that positions students as active subjects in learning, thus having
great potential to develop critical thinking skills in PAI subjects (Mulyani et
al., 2021).

This study aims to analyze the effect of implementing the Explain,
Do, Evaluate learning model on students’ critical thinking skills in Islamic
Religious Education at MA Al-Ishlahiyah Binjai. Specifically, this study
seeks to determine the level of students’ critical thinking skills before and
after the implementation of the JLE model, as well as to measure the extent
of the model’s effectiveness in improving students’ abilities in analysis,
evaluation, and problem-solving (Patrama et al., 2024). Through a
quantitative approach, this research is expected to provide an objective
empirical description of the relationship between the JLE learning model
and students’ critical thinking skills. The results of this study are expected
to serve as a reference for PAI teachers in selecting and implementing
innovative learning models that are relevant to the needs of 21st-century
education (Sajidan et al., 2022).

Theoretically, the Explain, Do, Evaluate model is believed to improve
critical thinking skills because it integrates three important stages in
learning (Via Deboris Purba et al., 2022). The explanation stage provides a
strong conceptual foundation, the implementation stage encourages
students to apply knowledge in real contexts, while the evaluation stage
trains students to reflect on and assess both the learning process and
outcomes (Hasibuan & Ningsih, 2023). Based on this framework, this study
proposes the hypothesis that there is a positive and significant effect of the
implementation of the Explain, Do, Evaluate learning model on students’
critical thinking skills in PAI subjects at MA Al-Ishlahiyah Binjai. The more
optimal the implementation of the JLE model in learning, the higher the
level of students’ critical thinking skills produced (Syahputra & Putra,
2025). The normative foundation of this study also refers to the Qur'an,
which emphasizes the importance of using reason and thinking deeply.
Allah SWT states in Surah Az-Zumar verse 9 (Ummah, 2019):

Nare 44 gl g E i Fr i s ap &
9l 5l RN W) & salin ¥ Gl 5 & salag Codll o0 O B T
“Say: Are those who know equal to those who do not know? Indeed, only people of
understanding will take heed.”

This verse emphasizes that Islam highly values knowledge and
critical thinking as means of understanding the truth. In their
interpretations, scholars explain that knowledgeable individuals are not
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merely those who possess knowledge, but also those who are able to use
their intellect to analyze, reflect, and draw wisdom from every learning
experience (Supriadi, 2022). Therefore, PAI learning should ideally
encourage students to think actively, ask questions, and evaluate, in
accordance with the essence of critical thinking that aligns with Islamic
values (Oktabri, 2022).

Based on the above explanation, this study has high urgency in
efforts to improve the quality of PAI learning through the implementation
of innovative and relevant learning models. The Explain, Do, Evaluate
model is expected not only to enhance students” understanding of PAI
material but also to shape learners who are critical, reflective, and capable
of implementing Islamic values in their daily lives. In addition to providing
practical contributions for teachers and educational institutions, this
research is also expected to enrich the body of knowledge in the field of
Islamic education, particularly in relation to the development of critical
thinking skills through structured learning approaches based on Islamic
values.

LITERATURE REVIEW

Critical thinking skills are one of the higher-order cognitive
competencies that are very important in the 21st-century learning process
(Ferdyan et al., 2021). According to Ennis, critical thinking is the ability to
think reflectively and rationally, focusing on determining what to believe
or do. This definition emphasizes that critical thinking is not only related to
understanding information but also involves the processes of analyzing,
evaluating, and making decisions based on logical reasoning (Aziizah et al.,
2025). In the context of education, critical thinking skills are an indicator of
learning success because they show the extent to which students are able to
process information independently. Learning that does not provide space
for discussion, analysis, and reflection tends to hinder the development of
critical thinking skills. Therefore, approaches and learning models are
needed that can encourage students to think actively, express opinions, and
be accountable for their arguments in a scientific and systematic manner
(Nisa, 2021).

From the perspective of Islamic education, critical thinking has a
strong foundation because Islam highly emphasizes the use of reason in
understanding religious teachings and the realities of life. The Qur'an
repeatedly encourages humans to think, reflect, and draw lessons from
various phenomena, indicating that the process of critical thinking is an
integral part of Islamic education (Fitria, 2022). Islamic education thinkers
such as Al-Ghazali and Ibn Khaldun emphasized the importance of
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balancing reason and revelation in the learning process. Islamic Religious
Education (PAI) is not only aimed at transferring religious knowledge but
also at developing students” analytical and reflective abilities so that they
can understand the meaning of Islamic teachings contextually. Thus, PAI
learning should ideally be designed to develop students' reasoning abilities
through directed and spiritually grounded critical thinking processes
(Oktaviani, 2024).

The learning model is one of the main factors influencing the
development of students' critical thinking skills. Active and constructivist
learning models allow students to build knowledge through meaningful
learning experiences. According to constructivist theory, knowledge cannot
be fully transferred from teacher to student but is constructed through
interaction, experience, and reflection (Sultan & Paurru, 2021). Therefore,
learning models that focus solely on lectures tend to be less effective in
developing critical thinking skills. On the other hand, learning models that
provide opportunities for students to understand concepts, practice them,
and evaluate learning outcomes are believed to promote higher-order
thinking skills. This shows that selecting the appropriate learning model
greatly determines the quality of student learning outcomes.

The Explain, Do, Evaluate (JLE) learning model is one model that
emphasizes the integration of conceptual understanding, practical
activities, and reflective evaluation. The “explain” stage functions to
provide theoretical foundations and initial understanding for students,
enabling them to have a clear framework for the material being studied. The
“do” stage encourages students to apply this knowledge through practical
activities, discussions, or problem-solving. Meanwhile, the “evaluate” stage
provides opportunities for students to reflect on the learning process and
outcomes, as well as assess their strengths and weaknesses. These three
stages systematically train students to think critically because they not only
receive information but also actively process, test, and evaluate it (Marta et
al., 2021).

Several empirical studies show that the implementation of activity-
and reflection-based learning models has a positive effect on students’
critical thinking skills. Research conducted by Facione shows that students
involved in practice-based learning and self-evaluation experience
significant improvements in analysis and evaluation abilities. Other studies
in the context of PAI learning also find that learning models emphasizing
active student involvement can enhance critical thinking skills and deepen
the understanding of Islamic values. These findings strengthen the
assumption that the JLE model has high relevance for application in PAI
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learning, especially in developing students” critical thinking skills at the
Madrasah Aliyah level.

Although many studies have discussed critical thinking skills and
active learning models, research that specifically examines the effect of the
Explain, Do, Evaluate model on critical thinking skills in PAl learning is still
limited. Most studies focus on general learning models without specifically
linking them to the characteristics of PAI subjects. Therefore, this study
holds a strategic position in filling this research gap by empirically testing
the effect of the JLE model on students’ critical thinking skills at MA Al-
Ishlahiyah Binjai. This study is expected to provide theoretical
contributions to the development of PAI learning models as well as
practical contributions for teachers in improving the quality of learning
oriented toward strengthening critical thinking skills.

RESEARCH METHODS

This study employs a quantitative approach using a quasi-
experimental method to determine the effect of implementing the Explain,
Do, Evaluate learning model on students’ critical thinking skills in Islamic
Religious Education at MA Al-Ishlahiyah Binjai (Putra et al., 2023). The
research design used is a one-group pretest-posttest design, in which
students are given an initial test before the treatment and a final test after
the implementation of the JLE learning model. This approach was chosen
because it allows the researcher to objectively measure changes in critical
thinking skills based on differences in scores before and after the treatment.
Data were collected through a critical thinking skills test instrument
developed based on critical thinking indicators, such as the ability to
analyze, evaluate, and draw conclusions from PAI material. The data
obtained were then analyzed using inferential statistical techniques to
determine the significance of the effect of the applied learning model.

The population in this study consisted of all students participating in
Islamic Religious Education learning at MA Al-Ishlahiyah Binjai, totaling 30
students (Sugiyono, 2021). Considering the relatively small population size,
the sampling technique used was total sampling, in which all members of
the population were used as research samples. The use of total sampling
aims to obtain more representative data and to avoid sampling bias, so that
the research results are expected to reflect the overall population conditions.
By involving all students as respondents, this study has stronger internal
validity. The collected data were analyzed through normality tests,
homogeneity tests, and hypothesis testing using the t-test to determine the
significant effect of the Explain, Do, Evaluate model on students’ critical
thinking skills.
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RESULTS AND DISCUSSION
Results

The results of this study were obtained from measuring students’
critical thinking skills before and after the implementation of the Explain,
Do, Evaluate (JLE) learning model in Islamic Religious Education at MA Al-
Ishlahiyah Binjai. Data collection was carried out through pretest and
posttest administered to all research samples totaling 30 students. In
general, the pretest results showed that students’ critical thinking skills
were still in the moderate category, characterized by limitations in
analyzing problems, evaluating arguments, and drawing logical
conclusions regarding PAI material. After the implementation of the JLE
learning model, there was an improvement in critical thinking skills as
indicated by higher posttest scores compared to the pretest. This suggests
that learning that integrates the stages of concept explanation, practical
implementation, and reflective evaluation can encourage students to think
more actively and systematically.

Descriptively, the data on students’ critical thinking skills were
analyzed using the mean and standard deviation:

)—(_Zxdan Sp — (X X)?2

T

N N-1 '

The analysis results show that the mean pretest score was 62.40
with a standard deviation of 6.85, while the mean posttest score increased
to 78.90 with a standard deviation of 7.12. The minimum and maximum
scores also increased, indicating that almost all students experienced
improvement in critical thinking skills after the treatment.

Table 1. Descriptive Statistics of Pretest and Posttest

Variable N Mean  Std. Deviation Minimum Maximum
Pretest 30 62.40 6.85 50 74
Posttest 30 78.90 7.12 65 92

The table shows an increase in the mean score of 16.50 points after
the implementation of the JLE model. This increase indicates that the
Explain, Do, Evaluate learning model has a positive impact on students’
critical thinking abilities, particularly in analysis, evaluation, and drawing
conclusions in PAI material.

Before hypothesis testing, statistical assumptions were tested,
namely normality and homogeneity. The normality test was conducted
using the Kolmogorov-Smirnov test with a significance level of 0.05. The
results showed that the significance values for both pretest and posttest data
were greater than 0.05, indicating that the data were normally distributed

and met the requirements for parametric analysis.
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Table 2. Normality Test Results

Pretest 0.121 0.200 Normal
Posttest 0.108 0.200 Normal

Additionally, the homogeneity test was conducted using Levene’s
test to ensure equal variance between pretest and posttest data. The result
showed a significance value of 0.279, which is greater than 0.05, indicating
that the data have homogeneous variance.

Table 3. Homogeneity Test Results
| Data Levene Statistic Sig. Description
Pretest-Posttest 1.214 0.279 Homogeneous
After all assumptions were met, hypothesis testing was carried out
using a paired sample t-test to determine the significant difference between
pretest and posttest scores.

,__ D
SDp/VN

The analysis result showed a significance value of 0.000, which is less than
0.05. Therefore, the null hypothesis is rejected and the alternative

hypothesis is accepted.
Table 4. Paired Sample t-Test Results
. Mean Difference t df Sig. (2-tailed)
-16.50 -12.347 29 0.000

The t-test results indicate a significant effect of the Explain, Do,
Evaluate learning model on students’ critical thinking skills in Islamic
Religious Education at MA Al-Ishlahiyah Binjai. The substantial difference
in mean scores confirms that the JLE model is effective in improving critical
thinking skills quantitatively. These findings are also supported by a
graphical comparison of the mean pretest and posttest scores. The bar chart
shows that the posttest mean is higher than the pretest, visually confirming
the improvement in critical thinking skills after the implementation of the
JLE model. This graphical representation complements the statistical data
presented in the tables, providing a clearer understanding of the direction
and magnitude of the model’s impact on student learning outcomes.
Overall, the results of this study indicate that the Explain, Do, Evaluate
learning model significantly and consistently improves students’ critical
thinking skills in Islamic Religious Education.

Discussions
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The improvement in students’ critical thinking skills after the
implementation of the Explain, Do, Evaluate (JLE) learning model is clearly
reflected in the difference between the mean pretest and posttest scores. The
mean pretest score of 62.40 increased to 78.90 in the posttest, with an
improvement of 16.50 points. The paired sample t-test results showed a t-
value of —12.347 with a significance level of 0.000 (p < 0.05), indicating that
the improvement is statistically significant. This finding suggests that the
enhancement in students’ critical thinking skills did not occur by chance but
is a direct result of the implementation of the JLE model. The explain stage
helps students build initial conceptual understanding, the do stage
encourages active application of concepts, and the evaluate stage trains
students to reflect on learning outcomes, enabling the development of
critical thinking in a systematic and measurable way.

The data distribution, which is normal with Kolmogorov-Smirnov
significance values of 0.200 for both pretest and posttest, indicates that the
improvement in critical thinking skills occurred evenly among most
students. Furthermore, the homogeneity test result with a significance value
of 0.279 (> 0.05) indicates that the variance of the pretest and posttest data
is homogeneous. This condition strengthens the validity of the research
results, as the observed differences in scores are not influenced by unequal
data distribution but rather by the applied learning treatment. With a
sample size of 30 students analyzed using total sampling, this study
provides a representative overview of the effect of the JLE model on
students’ critical thinking skills at MA Al-Ishlahiyah Binjai.

The increase in the minimum score from 50 in the pretest to 65 in
the posttest, as well as the increase in the maximum score from 74 to 92,
indicates that the JLE model not only benefits high-achieving students but
also has a positive effect on students with lower initial abilities. This
demonstrates that learning which integrates explanation, practice, and
evaluation can bridge differences in students’ abilities. The pretest standard
deviation of 6.85 and posttest standard deviation of 7.12 indicate some
variation in the improvement of critical thinking skills, but the variation
remains within a reasonable range. Therefore, the JLE model can be
considered effective in improving critical thinking skills comprehensively
and inclusively.

These findings support constructivist theory, which states that
knowledge is built through active interaction between students and their
learning experiences. The do stage in the JLE model provides opportunities
for students to apply PAI concepts through discussions, problem-solving,
and reflective activities, which directly train analytical and evaluative skills.
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The significant increase in mean scores indicates that students not only
understand the material textually but are also able to process and evaluate
information critically. In the context of PAI learning, this is particularly
important, as Islamic values need to be understood rationally and
contextually in order to be implemented in daily life.

From the perspective of Islamic education, the results of this study
show that the development of critical thinking skills aligns with the
objectives of Islamic education, which emphasize the optimal use of reason.
The significance value of 0.000 in hypothesis testing indicates that PAI
learning does not have to be dogmatic, but can be delivered in a dialogical
and reflective manner without reducing the essence of Islamic values. The
JLE model provides space for students to question, analyze, and evaluate
PAI material, making learning more meaningful and oriented toward
character development and rational Islamic thinking.

Overall, the results of this study confirm that the Explain, Do,
Evaluate learning model has a significant and positive effect on students’
critical thinking skills in Islamic Religious Education at MA Al-Ishlahiyah
Binjai. With an average score increase of 16.50 points and statistically
significant t-test results, the JLE model can be recommended as an effective
alternative learning model to improve the quality of PAI instruction. These
findings are expected to serve as a practical reference for PAI teachers as
well as a scientific contribution to the development of learning models
oriented toward critical thinking skills at the Madrasah Aliyah level.

CONCLUSION

This study aims to determine the effect of the Explain, Do, Evaluate
(JLE) learning model on students’ critical thinking skills in Islamic Religious
Education at MA Al-Ishlahiyah Binjai. Based on the results of data analysis,
it can be concluded that the implementation of the JLE model has a positive
and significant effect on improving students’ critical thinking skills. This is
indicated by the increase in the mean score from 62.40 in the pretest to 78.90
in the posttest, with a difference of 16.50 points, as well as the results of the
paired sample t-test which show a significance value of 0.000 (p < 0.05).
Thus, the research problem is empirically answered that the JLE model is
effective for use in PAI learning to improve students’ critical thinking
abilities.

The main findings of this study indicate that PAI learning which
integrates the stages of concept explanation, practical implementation, and
reflective evaluation is able to encourage students to think more actively,
analytically, and systematically. The strength of this study lies in the use of
total sampling with a sample size of 30 students, making the data
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representative of the research population. In addition, the use of a pretest-
posttest design and parametric statistical analysis strengthens the validity
of the research findings. However, this study has limitations, including the
absence of a control group for comparison and the scope of the research
being limited to a single madrasah, so the generalization of the results
should be approached with caution.

Based on these results and limitations, this study recommends that
the Explain, Do, Evaluate learning model be more widely implemented in
Islamic Religious Education as an effort to improve students’ critical
thinking skills. Future research is expected to use more complex
experimental designs involving control groups and larger sample sizes to
enhance the generalizability of the findings. Furthermore, subsequent
studies may develop the JLE model by integrating digital learning media to
align with the needs of 21st-century education.

BIBLIOGRAPHY

1) Aini, N.,, & Huda, M. (2020). Implementasi pembelajaran berbasis
pengalaman dalam pendidikan agama Islam. Jurnal Pendidikan Islam,
6(2), 123-135. https:/ /doi.org/10.15575/jpi.v6i2.7890

2) Akbar, A., Sukino, S., & Muttaqin, I. (2025). Pengembangan Kurikulum
Pendidikan Agama Islam. JIIP - Jurnal Ilmiah Ilmu Pendidikan.
https:/ /doi.org/10.54371 /jiip.v8i4.7760

3) Ananda, R, & Fadhli, M. (2021). Pengaruh model pembelajaran
terhadap hasil belajar siswa sekolah dasar. Jurnal Basicedu, 5(3), 1683-
1690. https:/ /doi.org/10.31004 / basicedu.v5i3.958

4) Asrori, M. (2020). Pengembangan kurikulum pendidikan agama Islam
di era digital. Tadris: Jurnal Pendidikan Islam, 15(1), 1-12.
https:/ /doi.org/10.19105/ tjpi.v15i1.2799

5) At, S, & Saw, R. (2022). Pendidikan Agama Islam Dalam Tuntunan. ...
of Education and ....

6) Aziizah, N. N., Hamdani Maula, L., & Khaleda Nurmeta, 1. (2025).
Pengaruh model outdoor learning terhadap kreativitas melukis siswa
pada pembelajaran seni rupa di sekoah dasar. Pendas: Jurnal Ilmiah
Pendidikan Dasar.

7) Ferdyan, R., Vauzia, Zulyusuri, Santosa, T. A., & Razak, A. (2021). Model
Pendidikan Lingkungan Hidup: Kegiatan Pembelajaran pada Siswa
Sebagai Bagian dari Lingkungan di Era New Normal. Natural Science:
Jurnal Penelitian Bidang IPA Dan Pendidikan IPA.

470

[@recie]

This work is licensed under a Creative Commons Attribution-NonCommercial-
ShareAlike 4.0 International License.




International Journal of Islamic Education, Research and Multiculturalism
IJIERM: Vol. 8 No.1. January - April, 2026
Page 460 - 473

8) Fitria, Y. F. (2022). Model Pembelajaran Pendidikan Agama Islam
Holistik. Jurnal Tarbawi STAI Al--Fithrah.

9) Hasibuan, R. H., & Ningsih, A. D. (2023). Analysis of Independent
Curriculum Based on Differentiated Learning Early Childhood
Education Level. Jurnal Obsesi: Jurnal Pendidikan Anak Usia Dini.
https:/ /doi.org/10.31004 / obsesi.v7i6.5881

10) Husamah. (2019). Outdoor learning: Aktivitas pembelajaran di luar
kelas untuk meningkatkan hasil belajar siswa. Jurnal Pendidikan Biologi
Indonesia, 5(2), 153-162. https:/ /doi.org/10.22219/jpbi.v5i2.789

11) Kurniawan, D. A., & Astalini, A. (2020). Evaluasi sikap siswa terhadap
pembelajaran IPA melalui model VAK. Jurnal Pendidikan Sains Indonesia,
8(1), 45-56. https:/ /doi.org/10.24815/jpsi.v8il.15321

12) Marta, P. E., Arief, D., Hakim, R., & Erita, Y. (2021). Pengembangan
Buku Ajar Tematik Berbasis Model Visual, Auditory, Reading, Writing,
And Kinesthetic (Vark) di Sekolah Dasar. Jurnal Basicedu.
https:/ /doi.org/10.31004 / basicedu.v5i4.1234

13) Mulyani, A., Gede Agung, A. A., & Jayanta, I. N. L. (2021). Effect Size
Model Pembelajaran Visualization Auditory Kinestetic (VAK) Terhadap
Hasil Belajar IPA di Sekolah Dasar. Jurnal llmiah Pendidikan Profesi Guru.
https:/ /doi.org/10.23887 /iippe.v4il.29579

14) Mulyono, H. (2021). Strategi pembelajaran inovatif dalam
meningkatkan mutu pendidikan. Jurnal Pendidikan dan Kebudayaan,
26(3), 305-315. https://doi.org/10.24832 /jpnk.v26i3.1765

15) Nargis, I, Ermiana, I, & Setiawan, H. (2021). Pengaruh Model
Pembelajaran Visual Auditory Kinesthetic (Vak) Terhadap Hasil Belajar
Bahasa Indonesia Siswa Kelas Iv Sdn 20 Woja. Jurnal Ilmiah Mandala
Education. https:/ /doi.org/10.58258 /jime.v7i4.2437

16) Nisa, K. (2021). Pengembangan Media Interaktif Berorientasi Model
Pembelajaran VAK (Visual, Auditory, Kinesthetic) pada Materi Transformasi.
Skripsi.

17) Nurdyansyah, N., & Fahyuni, E. F. (2020). Inovasi model pembelajaran
pendidikan agama Islam. Jurnal Pendidikan Islam Indonesia, 4(2), 125-134.
https:/ /doi.org/10.35316/jpii.v4i2.192

18) Oktabri, N. (2022). Pengaruh Model Pembelajaran Hypothetical Learning
Trajectory Terhadap Kemampuan Representasi Matematis Ditinjau Dari
Perbedaan Gender. Skripsi.

19) Oktaviani, C. (2024). Pengembangan Model Pembelajaran Mind
Mapping Berbasis Outdoor Learning Dalam Pembelajaran Menulis
Puisi. Jurnal Jaringan Penelitian Pengembangan Penerapan Inovasi
Pendidikan (Jarlitbang). https:/ /doi.org/10.59344 /jarlitbang.v10i1.196

471

[@recie]

This work is licensed under a Creative Commons Attribution-NonCommercial-
ShareAlike 4.0 International License.




International Journal of Islamic Education, Research and Multiculturalism
IJIERM: Vol. 8 No.1. January - April, 2026
Page 460 - 473

20) Patrama, M. Y. P., Mardliyah, S., & Susilo, H. (2024). Analisis Model
Outdoor Learning untuk Meningkatkan Hasil Belajar IPS Kejar Paket B.
Ideas: Jurnal Pendidikan, Sosial, Dan Budaya.
https:/ /doi.org/10.32884 /ideas.v10i2.1708

21) Pratiwi, N. K. (2019). Pengaruh pembelajaran berbasis outdoor terhadap
hasil belajar siswa. Jurnal Pendidikan: Teori, Penelitian, dan Pengembangan,
4(5), 678-683. https:/ /doi.org/10.17977 /jptpp.v4i5.12345

22) Putra, S., Tuerah, P., Mesra, R., Sukwika, T., Sarman, F., Nir, nuzulul
arifin, Nuruzzaman, M., Susmita, N., Nilawati, Sari, mike nurmalia,
Ladjin, N., Mulyapradana, A., Sinaga, enny keristiana, & Akbar, jakub
saddam. (2023). METODE PENELITIAN KUANTITATIF: teori dan
panduan praktis analisis data kuantitatif. In Metode Penelitian Kualitatif.

23) Rahmawati, D., & Suryadi, A. (2021). Efektivitas model pembelajaran
VAK terhadap hasil belajar siswa. Jurnal Ilmiah Pendidikan Dasar, 8(2),
210-218. https:/ /doi.org/10.30659/ pendas.8.2.210-218

24)Sahrul, & Agustina. (2025). Peran Pendidikan Agama Islam Dalam
Keluarga Dan Masyarakat. Jurnal IHSAN Jurnal Pendidikan Islam.
https:/ /doi.org/10.61104 /ihsan.v3il.684

25) Sajidan, S., Atmojo, I. R. W, Saputri, D. Y., & Ardiansyah, R. (2022).
Keefektifan Model Pembelajaran Outdoor Learning melalui Wisata
Edutainment untuk Menumbuhkan Sikap Peduli Lingkungan Siswa
Sekolah Dasar. DWIJA CENDEKIA: Jurnal Riset Pedagogik.
https:/ /doi.org/10.20961/jdc.v6i2.61541

26) Sari, M., & Setiawan, A. (2020). Pengaruh model pembelajaran terhadap
kreativitas siswa sekolah dasar. Jurnal Pendidikan Dasar Nusantara, 6(1),
90-100. https:/ /doi.org/10.29407 /jpdn.v6i1.14256

27) Sugiyono, D. (2021). Metode penelitian kuatintatif , kualitatif dan R & D
/ Sugiyono. In Bandung: Alfabeta.

28) Sultan, M. A., & Paurru, T. P. (2021). Pengaruh Model Pembelajaran
Visual Auditory Kinesthetic Terhadap Peningkatan Hasil Belajar IPA
Pada Siswa Kelas V UPT SD Negeri 96 Pinrang. Jurnal Pelita: Jurnal
Pembelajaran IPA Terpadu. https://doi.org/10.54065/ pelita.1.2.2021.59

29) Supriadi, S. (2022). Studi Tafsir Al-Maraghi Karya Ahmad Musthafa Al-
Maraghi. Jurnal Asy-Syukriyyah.https://doi.org/10.36769/asy.v16i1.218

30) Syahputra, E. B, & Putra, S. (2025). Penggunaan Desain Model
Pembelajaran Assure Berbasis Multimedia dalam Meningkatkan Hasil
Belajar Figih di Sekolah Tahfidz. Education Achievement: Journal of Science
and Research. https:/ /doi.org/10.51178 /jsr.v6i2.2681

472

[@recie]

This work is licensed under a Creative Commons Attribution-NonCommercial-
ShareAlike 4.0 International License.




International Journal of Islamic Education, Research and Multiculturalism
IJIERM: Vol. 8 No.1. January - April, 2026
Page 460 - 473

31)Syaputra, I. A., Naila, I, & Putra, D. A. (2023). Analisis Penerepan
Pendidikan Lingkungan Di Sekolah Dasar. Pendas: Jurnal Ilmiah
Pendidikan Dasar.

32) Ummah, M. S. (2019). Kemenag-Alquran dan Tafsirnya 00. In
Sustainability (Switzerland).

33) Via Deboris Purba, Jumaria Sirait, & Martua Reynhat Sitanggang Gusar.
(2022). Pengaruh Model Outdoor Learning terhadap Pembelajaran
Menulis Cerpen oleh Siswa Kelas IX SMP Negeri 2 Pematangsiantar.
Pedagogika: Jurnal Imu-Ilmu Kependidikan.
https:/ /doi.org/10.57251 /ped.v2i2.653

34) Wahyuni, S., & Putra, Z. H. (2021). Penerapan model pembelajaran
berbasis lingkungan dalam meningkatkan hasil belajar. Jurnal
Pendidikan IPA Indonesia, 10(2), 250-258.
https:/ /doi.org/10.15294 /ipii.v10i2.28765

473

[@recie]

This work is licensed under a Creative Commons Attribution-NonCommercial-
ShareAlike 4.0 International License.




